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Habit of Mind #1 

Persistence 

 

Brainstorm 

 

1. Continual use of the habits of mind language 
2. Selecting challenging mathematical tasks for students to tackle 
3. Praising the process more than the outcome 
4. Student reflections 
5. Open dialogues about the process 
6. Acknowledgement and tracking of growth 
7. Teaching strategies for persistence 

 

 

Selection & Description 

 

1. Praising the process 
 
If students believe that the only outcome that is important is the accuracy of their work, then 
they have little reason to be invested in the process. when the process becomes very difficult 
and it is unclear to students if they will ever get the right answer. As I was watching Ms. 
Stewart’s classroom, however, it became clear to me that students could become fully invested 
in the process of learning (Stewart, n.d.). Students in her classroom clearly used the habits of 
mind language and expected to be evaluated on and grow from the process of their learning 
more than the product of their learning. As a teacher, I can continue to develop the habits of 
mind in my students by continually praising the process of their learning as well. When the 
teacher and student are using consistent habits of mind language over time, students can own 
this process as well (Costa and Kallick, 2009). Persistence in particular is a habit that must be 
developed and practiced over time, and students must internalize that their failures are learning 
moments (Costa and Kallick, 2009). Students undo the years of learning that they have 
accumulated that failures are simply failures instead of learning moments, and students must 
build trust in a new system that praises the messy learning process (Calarco, 2018). 
 

2. Student reflections on their progress and learning 
 
I will start implementing trackers in the classroom where students will keep track of their 
academic growth and personal growth in persistence. In addition to creating a classroom culture 
that praises the learning process by praising the learning process myself, I need to involve 
students in the process of tracking their own persistence (Costa and Kallick, 2009). Students 
can track their own persistence, for example, by keeping track of their own scores on their 
weekly fluency quizzes and how much they improved each week. By being able to visually see 
and own the fact that they are improving through a messy learning process, students are able 
to become more invested in the idea that persistence pays off. Often, students come into the 
classroom with the idea that if they fail once they are destined to fail forever because they have 
not been presented with an alternative narrative (Calarco, 2018). By creating the alternative 
narrative for themselves through their own persistence, students can internalize that a growth 
mindset pays off. Additionally, students can keep track of their own goals, successes, and 
failures with persistence each week. By using habits of mind-centered language and goalsetting 
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in places like a journal, students further internalize and invest themselves in the process (Costa 
and Kallick, 2009). 
 

3. Challenging mathematical tasks 
 
Persistence is often a natural component of a successful math classroom (Heick, 2012). A 
successful math classroom must have challenging, often open-ended mathematical problems 
that require students grapple with the material in new ways (Brahier, 2013). These types of 
problems by definition require students persist through them. Challenging mathematical tasks 
are also the way that Costa and Kallick recommend integrating the habits of mind into a math 
classroom (2009). While I have consistently challenged my students with complex 
mathematical tasks, they are the most successful when I prime them for the idea that the tasks 
will require persistence. Rather than being blindsided by the fact that the mathematical tasks 
are quite challenging, students begin to expect that they must persist through them and utilize 
their persistence strategies. When given challenging mathematical tasks, I will also have 
students reflect on and track their persistence as well, so that they can be consciously aware 
of their productive struggle (Costa and Kallick, 2009). Students are the most successful at 
challenging academic tasks when they are also tuned into their mindsets. For example, in the 
Just Listen video series, Elijah notes that by being consciously aware of the process of writing, 
he knows more about how to improve his own mindset and worldview (2011). Similarly, the 
more that students can focus on the process of thinking about mathematics and persisting 
through difficult math problems, the more they can be aware of their own thinking and own 
worldview. 
 

4. Explicit teaching of persistence strategies 
 

Students must still learn about and think through persistence strategies generally before 

constantly applying them to the world of mathematics. However, many students lack the 

metacognition skills to think about what persistence strategies they often use, why they were 

useful, and how they can replicate these strategies in the future (Costa and Kallick, 2009). This 

is why many curriculums explicitly set times to think about the habits of mind in a non-academic 

context so that students can best connect them to their day-to-day life (Johnson, Rutledge, and 

Poppe, 2005). Therefore, my students will be most successful if I not only remind them to think 

about persistence, but also remind them of strategies to cultivate their persistence skills. 

Students must be reminded to breathe, to remember that the process is the learning (Stewart, 

n.d.), and that they can try an alternative strategy if they are struck. Without reminding students 

of these specific strategies, students may forget what it looks and feels like to persist through a 

difficult problem or situation. While the curriculum naturally requires students to persist through 

complex and difficult problems (Murray, n.d.), it does that provide students strategies for how to 

psychologically cope when the work becomes exceptionally difficult. Re-teaching and reminding 

students of these strategies throughout the semester will help them be successful.   
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